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L
Viktigheten av a teste kapabiliteten og

paliteligheten til generativ Kl innen utdanning
I

Tverrfaglig og tverrsektorielt samarbeid: Skolen
kan laere av hgyere utdanning — og omvendt
i
Hva har Kl a si for radgiverens hverdag? Hva har
Kl a si for radgivereres relasjon til Gen Z?
I
Hvilke muligheter og utfordringer star vi overfor —
bade pedagogisk, etisk og praktisk?

T
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Stories brought us togeth ‘m
Books spread our ideas i our mythologies.
Vz%dte knowledge.

he internet promised'.%
ou q;wrets — and then turned us

[ L .

N il ks

il (Yuval Noah Harari, 2024)




Ethical “minefield” and transparency? From the integration of Al in
education to its integration in professions and working life

Students and

teacher
education

p

©

Digital

competence

Students

learning Profession roles

o Declaration of Al
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Plagiarism,
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assessment challenges

- .
Knowledge
preparedness

Siactor
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[I(‘he current state of \
nowledge
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@ Professions

Desinformation and working
and “deep fake” Iife
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I

The EU Al Act, the General Data
Protection Regulation (GDPR),
national frameworks, and
institutional Al guidelines



TecRnological determinism?*

m Naivet
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hnological determinism,
jsm, or technophobia?
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Agentic Al
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Digital Learning Communities Artificial Intelligence Centre (DL

"The next instructional paradigm was the Intelligent
Tutoring System [...] which had a clear similarity
with the CAl-paradigm, and was influenced by
Artificial Intelligence (Al) and Information Processing
Theory. ITS has a strong focus on providing every
student with a personal, machine-based tutor, with
the assumption that this can support the students in
the same way as a teacher can (in one-to-one
tutoring)" (Krumsvik, 2006, p. 75).

2006

“AI
winter”

(o)

(

2007
DLC established
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Vil kunstig intelligens endreutdanningssystemet pa en grunnleggende
mate, eller utgjgr Al, "deep fakes" og|lignende teknologier en trussel

mot utdanning og samfunnet generelt?

For G kunne vite om Kl kan brukes i skolen ma man preteste/teste
hvilken kapabilitet og palitelighet g neratlv Kl faktisk har i norsk

utdanningskontekst




innhold, framfor a alysere eller h
Med skapende Kl beveger em.ﬁer |

Naturl sprakprosessering handler om a @

m Deepfakes er en mate a bruke kunstig
lydmateriale. Stemmer og ansikte

s. 96)

Kuns®g intelligens er nevnt 25 plasser‘stwm‘hgmeldmgen

et inkluderer oppgaver som

| vikle datamaskiner som kan
nning 0g samtaleroboter

<

-
glligens som kan generere nytt
lle basert pa eksisterende data.

:.:'I a med maskinskapt virkelighet.

ens for a endre pa video- og
kjente n),ennnesker | kjente



https://chatgpt.com/g/g-T6wJuA5tr-writing-the-synopsis-companion-for-phd-candidates

UtViinngen aV generativ Kl gér raskt (Claude, Gemini advanced, Open Al, etc.)

Symbiotic
intelligence

TR

ab




Kl, digital kompetanse, leeremidler og ZPD for Gen Z

7. Ki-stpttet leksehjelp (Claude,
Gemini Advanced, GPT-5): ChatGPT - 6. Leksehjelp med foreldre/foresatte
DLCAICs sparringpartner om
inkludering og Kl

& K 5. Leksehjelp pa skolen
1. Laereres underwsnmg

4. Multimodale digitale
laeremidler (universell
2. Radgiveres veiledning /F utforming)

3. Laerebgker


https://chatgpt.com/g/g-6793402e51508191b36642584318d486-dlcaics-sparringpartner-om-inkludering-og-ki
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95% Confidence intervals are shown as error bars

@) OECD

4
TALIS {H*%HH
Results from TALIS 2024 '

The State of Teaching

1

Israed
Kosovo
Itaky
keeland

United States
Japan

Firdand
France

Morocco

Serbia

Croatia
Slovak Republic

Eskonia
Shovenia
Sweden
Poruga

Spain
Latvia

Korea
Ausinia
Lithuania
Wemedands®

Saudi Arabia

MNorkh Macedonia

Malta

Romania
Poland
Budgaria

Belgium

Bahrain

Czedhia

Norway*

Flemish Comm. {Belgium
Denmark

South Africa

Albania

Australia
Caosta Rica

Viet Mam
Uzbekistan

Alberta (Canada)®
Colombia

Sigapore

MNew Zealand"
Montenegro

United Arab Emirates

Kazakhstan

Shanghai (China )
French Comm. (Belgil

Note: *Estimates should be interpreted with caution due to higher risk of non-response bias.
Source: OECD, TALIS 2024 Database, Table 1.59.

¥ The EU Al Act, the General D
Protection Regulation (GDPR
national frameworks, and
institutional Al guidelines




Hvordan vil KI pavirke utdanning, inkludering, tilpasset opplaering etc.?




K1 og psykologisk trygghet i en KI-brytningstid

«Psykologisk trygghet beskriver opplevde egenskaper ved et
sosialt klima, scerlig i et jobbteam eller en organisasjon.

Psykologisk trygghet innebcerer at det mellom medlemmene
I en gruppe er aksept for d ytre seg, stille sporsmal og gjore

feil (Edmonson 2018, s. 18).

Low Standards High Standards

2arning & Higl
High Psychological Safety Comfort Zone LP bk Hig i
erformance Zone

Low Psychological Safety Apathy Zone Anxiety Zone




RGd®evar: profesjonsforstaerse-ag ,DI’OfESjOﬂSI’O//e i en Kl-

brytnkgstid

Radgjevar, lzerar, etc.

— ™ “Early adopter”,

Rettleiar, mentor, | WHAT DO|

OFFER? >qy+  KINDOF

-
........

HOW Psykologisk trygghet
AM1? (Edmondson, 2018)

HOW DO |
CONTRIBUTE )

AND WHAT

“Hands on” og
“Heads on”

HELP DO |
NEED?




A
Naudsynt med eit steg attende (Skjervheim, 1978) i denne Kl-brytingstida?

Strengths ' Weakness




KI: ke muligheter for lzering, Underveisvurdering, ZPD,
sparriggpartner, etc. eller bare en'. “Wpe"?
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Exanmiple: ChatGPT taking PISA =—some Al-evolutionary aspects
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atGPT taking PISA ——— ..

Reading Science
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(OECD, 2023)
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ChatGPT taking PISA Sm Level, Secure Questions
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The contours of “symbiaqtic intelligence“?

m CONCLWSIONS |

JAMA
In this trRl, the availability of an LLM [REEEASIEEE
to DhySICI S aS a dlagnostlc ald dld OriginallnvestigationIHeaIthInformaticsf
. Fa : = Ao Large Language Model Influence on Diagnostic Reasoning
not significgntly improve clinical A Randomizod Clinical Trial
reasoning pared with
convention

Abstract Key Points

) L ) A Question Does the use of a large
IMPORTANCE Large language models (LLMs) have shown promise in their performance on both »
) ) . . N . . language model (LLM) improve
multiple-choice and open-ended medical reasoning examinations, but it remains unknown whether

' L ) ) diagnostic reasoning performance
the use of such tools improves physician diagnostic reasoning. A ) .
among physicians in family medicine,

groups, indicating the ne smong physicansinfamiy me
OBJECTIVE To assess the effect of an LLM on physicians’ diagnostic reasoning compared with |nLer.n.aITne_d|u_rTe_ %w e.n'ue_rgz?nt__y o
teC h n O | Ogy a n d WO rkfo rce . . conventional resources medicine compared with conventional
J o resources?
d eve | O p m e nt tO rea | I Ze th e pOte ntl a | DESIGN, SETTING, AND PARTICIPANTS A single-blind randomized clinical trial was conducted Findings In a randomized clinical trial
- | oL C 2 from November 29 to December 29, 2023. Using remote video conferencing and in-person including 50 physicians, the use of an
Of p hyS I C I a n _a rtlfl C I a I I nte I I Ige n Ce participation across multiple academic medical institutions, physicians u'u'ith‘:raining in family LLM did not significantly enhance
- . a . . medicine, internal medicine, or emergency medicine were recruited. diagnostic reasoning performance
COI Ia bo ratl O n I n CI I n ICa | p ra Ctl Ce " compared with the availability of only

INTERVENTION Participants were randomized to either access the LLM in addition to conventional conventional resources.

diagnostic resources or conventional resources only, stratified by career stage. Participants were

4 |

Goh, E., Gallo, R., Hom, J., Strong, E., Weng, Y., Kerman, H., Cool, J- A; Kanjees 2.3 Pérso
& Chen, J. H. (2024). Large language model influence on diaghostic feasoning: ndo
https://doi.org/10.1001/jamanetworkopen.2024.40969

!

M, N., Horvitz, E., Yang, D., Milstein, A., Olson, A. P. J., Rodman, A.,
ed glinical trial. JAMA Network Open, 7(10), e2440969.
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V".Y‘\"“

) i3


https://doi.org/10.1001/jamanetworkopen.2024.40969

E T enhances academic o Computers & Education

ChatGPT impr
thinking propensi

— ChatGPT reduces me

— ChatGPT does not influence
efficacy

S higher-order

| effort.

Volume 227, April 2025, 105224

Does ChatGPT enhance student learning? A

systematic review and meta-analysis of
experimental studies

Ruigi Deng °® & B, Maoli Jiang * B, Xinlu Yu =, Yuyan Lu °B¥, Shasha Liu * =
. Show more w
Sel 1 + Add to Mendeley of Share 99 Cite

https://doi.org/10.1016/j.compedu.2024.105224 Get rights and content =

Under a Creative Commons license open access

;

Deng, R., Jiang, M., Yu, X,; Lu, Y., & Liu, SE(2025)D0es ChétG éfhance student learning? A systematic
8

review and meta-analysis of experimental StuciesECam .
2M | it

https://doi.org/10.1016/i.compedu.20

& Education, 227, 105224.
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AlphaGeometry — presterer svmlnternational Mathematical Olympiad
(IMO)

il
Trinh, T.H., WBR Y., Le, Q.V. et al. Solving olympiad geometry witlﬂutl Ian demonstrations. Nature 625, 476-482 (2024).

https://doi.ord%10.1038/s41586-023-06747-5

Fig.2: AlphaGeometry advances the current state of geometry theorem prover from
below human level to near gold-medallist level.
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The contours of :'s7rﬁb1'ﬁti.c,,,jntelligence“?

E Investigating the effect of artificial intelligence in education (AIEd) on learning achievement: A meta-analysis and research
irly, chatbots gating e Al e :

m Particu
achieved¥a very large
i Ahmed Tlili, Khitam Sager, r..1, and Ronghuai Huang («1) View all authors and affiliations
effe Ct, Wh C | ntel | Ige nt OnlineFirst https://doi.org/10.1177/02666669241304407
TUtOfI ng Sy emS (ITS) -— Contents @ Get access Cite article C(S Share options @ Information, rights and permissions u/I]\I]/I] Metrics and citations
and personemed
learning system

synthesis

Abstract

Qad

Sage

Scant information exists about how Al with its different technologies might affect learning achievement in

- - Ll
|a rge effeCtS . different educational fields across different educational levels and geographical distributions of students. DISC |p||
) ) Closing this gap can therefore help stakeholders understand under which learning conditions artificial H ubs
| /ﬂtelllgeﬂt TUtOI’Iﬂg intelligence in education (AlEd) might work or not, hence achieving better learning achievement. To

Read the

— address this research gap, this study conducted a meta-analysis and research synthesis of the effects of Al
Systems (ITS) (g=1.07) gay y y y et ity

application on students’ learning achievement. Additionally, this study conducted one step forward to

ze the field of education, level of education, learning mode, intervention duration, and geographical O
bution as moderating variables of the effect of AlEd. The Hedges’ g was computed for the effect sizes,

Tlili, A., Saqger, K., Salha, S., & Huang, R. (2025). InvesStigating the effect of aw I|gence in education (AIEd) on learning achievement: A
meta-analysis and research synthesis. Information Development| mttps //toliL org/lo 1177/02666669241304407

H“
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Some contextual milestones, Large Language Models

RCT-study: GPT-4.5
pass the Turing test
(Jones & Bergen, 2025)

Large Language Models Pass the Turing Test

Cameron R. Jones
Department of Cognitive nce UC San Diego San Diego, CA 92119 cameron@ucsd. et

Benjamin K. Bergen Department of Cognitive Science UC San Diego San Diego, CA 92119 bkbetgen@ucsd . edu

Abstract

We evaluated 4 systems (ELIZA, GPT-40, LLaMa-31-405B, and GPT-4.5) in two randomised, controlled, and pre-regis-
tered Turing tests on independent populations. Participants had 5 minute conversations simultaneously with another
human participant and one of these systems before judging which conversational partner they thought was human.
When prompted to adopt a humanlike persona, GPT-4.5 was judged to be the human 73% of the time: significantly more
often than interrogators selected the real human participant. LLaMa-3.1, with the same prompt, was judged to be the hu-
man 56% of the time—not significantly more or less often than the humans they were being compared to—while baseline
models (ELIZA and GPT-40) achieved win rates significantly below chance (23% and 21% respectively). The results consti-
tute the first empirical evidence that any artificial system passes a standard three-party Turing test. The results have im-
plications for debates about what kind of intelligence is exhibited by Large Language Models (LLMs), and the social and
economic impacts these systems are likely to have.

1 Introduction

11 The Turing test

) proposed the imitation game as a method of determining whether machines could be
said to be intelligent. In the game—now widely known as the Turing test—a human interrogator speaks simultaneously to

75 years ago, Alan Turin

two witnesses (one human and one machine) via a text-only interface. Both witnesses attempt to persuade the inter-
rogator that they are the real human. If the interrogator cannot reliably identify the human, the machine is said to have
passed: an indication of its ability to imitate humanlike intelligence.

Turing’s article “has unquestionably generated more commentary and controversy than any other article in the field of
artificial intelligence” (French,, 2000, p. 116). Turing originally proposed the test as a very general measure of intelligence,
in that the machine would have to be able to imitate human behaviour on “almost any one of the fields of human en-
deavour” (Turing,, 1950, p. 436) that are available in natural language. However, others have argued that the test might
be too easy—because human judges are fallible (Gunderson,, 1964; Hayes and Ford,, 1995)—or too hard in that the ma-
chine must deceive while humans need only be honest (Frenc ; Saygin etal.,,
Turing’s test has taken on new value in recent years as a complement to the kinds of evaluations that are typically used
to evaluate Al systems (N Fin Fi b). Contemporary Al benchmarks
are mostly narrowly-scoped and static, leading to concerns that high performance on these tests reflects memorization
or shortcut learning, rather than genuine reasoning abilities (Raji et al.,, 2 Mitchell and Krakauer,, Ivanova,,

). The Turing test, by contrast, is inherently flexible, interactive, and adversarial, allowing diverse interrogators to
probe open-ended capacities and drill down on perceived weaknesses.

RCT-study: The LLM alone
demonstrated higher
performance than both

physician groups (Goh et al,

2024)

e Open.

Original Investigation | Health Informatics

Large Language Model Influence on Diagnostic Reasoning

A Randomized Clinical Trial

Ethan Goh, MBBS, MS; Robert Gallo, MD:; Jason Hom, MD: Eric Strong, MD: Yingjie Weng. MHS; Hannah Kerman, MD; Joséphine A. Cool, MD.

Zahir Kanjee, MD, MPH; Andrew S. P AD, MPH; Neera Ahuja, MD; Eric Horvitz, MD, PhD; Daniel Yang, MD; Arnold Mil

Andrew P. J. Olson, MD; Adam Rodman, MD, MPH; Jonathan H. Chen, MD, PhD

Abstract

IMPORTANCE Large language models (LLMs) have shown promise in their performance on both
multiple-choice and open-ended medical reasoning examinations, but it remains unknown whether
the use of such tools improves physician diagnostic reasoning.

OBJECTIVE Toassess the effect of an LLM on physicians’ diagnostic reasoning compared with

conventional resources.

DESIGN, SETTING, AND PARTICIPANTS A single-blind randomized clinical trial was conducted

from November 29 to December 29, 2023. Using remote video conferencing and in-person

participation across multiple academic medical institutions, physicians with training in family
ernal medicine, or emergency medicine were recruited.

INTERVENTION Participants were randomized to either access the LLM in addition to conventional
career stage. Participants were

, MD;

Key Points

Question Does the use of a large
language model (LLM) improve
diagnostic reasoning performance
among physicians in family medicine,
internal medicine, or emergency
medicine compared with conventional

resources?

Findings In arandomized clinical trial
including 50 physicians, the use of an
LLM did not significantly enhance
diagnostic reasoning performance
compared with the availability of only

conventional resources.

GPT-4-Turbo (03) achieves
high score on the ARC-AGI
test (OpenAl, 2024)

O SERIES PERFORMANCE / ARC-AGI SEMI-PRIVATE EVAL

100% STEM GRAD
88%
03 HIGH (TUNED) ®
76%
75% AVG. MTURKER € 03 LOW (TUNED)
KAGGLE SOTA
o 50%
»
3% 2%
25%
25%
13.33%
7.80% ®0 1
® 0O1-MIN
0%
$1.0 $10.0 $100.0 $1,000.0

COST PER TASK

This is a surprising and important step-function increase in Al capabilities, showing novel task adaptation ability never seen before in the GPT-family

models. For context, ARC-AGI-1 took 4 years to go from 0% with GPT-3 in 2020 to 5% in 2024 with GPT-4o. All intuition about Al capabilities will need

1o get updated for 03

el
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HoWw often do you use Al TOOTS A your PhD work? (PhDs,
NORRKD, n= 62, Krumsvik, 2026)
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{va viser norsk Kl-forsKming innen utdanning- og
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DLCAIC: International amnal..cross-sectoral initiative
with 20 collaborative partners.

m Univekgitetet i Oslo, Un/verSItetethm‘ﬁ M"Norqes Idrettsh@gskole,
Forsvargts Hggskole, Politihggskolen, Ma hester Metropolitan University,
University of Bristol, Stanford Un/vqt‘SIty, fiiversity of California,

Folkeheld@stituttet, Wenger=ireyher-So arning Lab, LIVV Health,
forskerskole ORED og GRADE; Universitetet i Ilrnlan“ Kunnskapssenter
for Utdanning, FOxgvarets Fg ingsinsti Hagskulen pa Vestlandet,
Hagskulen i Volda, and, NIFU, Universitetet i Tromsg, NTNU, USN og

Universitetet | Bergen.
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1 book and 6 scientific articles of the pretesting of GPT-4
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https://chatgpt.com/g/g-W5l1Thuzx-dlc-s-biohacking-ai
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The growing integration of artificial intelligence (Al) in education has paved the
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GPT-4, which is a large language model (LLM), on a medicine exam and for
formative and summative assessments in Norwegian educational settings. This
research builds on our previous work to explore how Al, specifically GPT-4, can
enhance assessment practices by evaluating its performance on a full-scale medical
multiple-choice exam. Prior studies have revealed that LLM's can have certain
potential in medical education but have not specifically examined how GPT-4 can
enhance formative and summative assessments in medical education. Therefore,
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Instruksjonene
Falgende instruksjoner ble gitt til GPT-4 og brukt pa alle sparsmalene:

*Your task is to answer questions about a wide range of health concerns, including physical and psychological issues,
and answer general health-related questions.

As an expert in all pertinent medical fields, including mental health, physical well-being, sexual health, and
understanding of medical rights, you must deliver fact-based responses in line with professional medical advice.

You will act as a health advisor accessible through an online platform where individuals can pose questions
anonymously. Your role is to provide information and guidance, not to diagnose or treat medical conditions. You
think logically and step by step and are excellent at reasoning.

Assess the necessity for medical assistance and guide users accordingly. If there is an indication for contacting, for
example, fastlege, let the patient know why you think so.

Provide suitable health advice for common, non-urgent ailments such as mild headaches, minar discomfort, slight
sore throats, mild digestive issues, or commaon cold symptoms without immediately recommending a doctor's visit.
Offer guidance on self-care methods, home remedies, and over-the-counter treatment options that may alleviate
these minor symptoms. Emphasize self-care and monitoring symptoms.

However, if symptoms seem serious or persistent, advise contacting their primary care physician ("fastlege”) for
further evaluation. Emphasize that "fastlege” can determine if there's a need for specialist care, such as from
hospitals, dermatologists, or ophthalmologists, as not all consultations require such referrals. Avoid recommending to
contact "helsepersonell” in general. Users who do not have a "fastlege” (or are on a waiting list) and have health
issues requiring medical attention can contact the "legevakt”.

If the primary care physician does not have the capacity or it is an urgent situation, recommend contacting "legevakt'
(iIf not a potential crisis, then call 113). Encourage users to use their judgment in deciding whether to wait for an
available appointment with their "fastlege” or seek quicker assistance at "legevakt”, particularly for issues that are
urgent but not emergencies.

In acute health emergencies, prompt users to seek immediate help from hospitals or emergency services, advising
them to call the emergency number 113 if the situation is critical.

When responding to psychiatric or psychological inquiries, adopt a sensitive approach. Empathy first. Avoid quick
solutions: encourage users to articulate their feelings and thoughts rather than offering immediate solutions.
Professional help recommendation: If the user seems to struggle significantly, advise seeking help from a primary
care physician (“fastlege”). Respect existing treatments: If the user is already under professional care, encourage
adherence to their current treatment plan. Refrain from giving advice that they will already have gotten from the
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adherence to their current treatment plan. Refrain from giving advice that they will already have gotten from the
health professional. General support: offer general support and wellness tips, avoiding specific psychological advice.
Crises situations: direct users expressing immediate harm to themselves or others to seek emergency assistance at
the "legevakt” or call 113.

When addressing physical health issues, your task is distinguishing between normal and concerning symptoms,
offering reassurance for the former, and advising medical consultation for the latter.

In instances of uncertainty, not only express this clearly but also guide the user on potential next steps. This might
include suggesting specific questions to ask their healthcare provider, recommending keeping a symptom diary, or
considering various factors relevant to their situation. Emphasize the importance of professional evaluation for a
more accurate diagnosis and tailored advice.

When discussing medications, use simple language and avoid detailed explanations of active ingredients or drug
classes unless specifically requested; for example, saying "penicillin is an antibiotic that kills bacteria’ suffices without
delving into its specific class or mechanisms compared to other drugs. Avoid using the term "ingrediens” and "aktive
ingredienser” when writing about medications, if necessary, use words like "virkestoffer”. You do not give advice that
i5 in conflict with the doctor's instructions.

You avoid numbered lists or bullet lists in your responses. You avoid technical jargon and add explanations of the
jargon in cases where it is needed. You always respond in Morwegian. You write excellently and grammatically correct.
You avoid using camel case. Use clear, simple, and straightforward language to reduce the risk of misinterpretation,
especially in complex medical discussions. Divide your responses into well-organized paragraphs, using separate
sections for each distinct topic or aspect of the user's inquiry to enhance clarity and ease of understanding.

You will be scared on the following criteria: {i) correctness, (ii) empathy, (iii) helpfulness. Formulate responses that
maximize scores on correctness and helpfulness.

You aim to keep your responses concise, typically around 200 words, but for more intricate issues, you may write a
maore detailed response if necessary.

Structure of the question: "Question:” followed by the question. "Metadata:” followed by information about the sex of
the person asking the question and at what date the question was asked. Use the metadata to inform your answer if
it is relevant.

Avoid general reassurances about seeking medical advice (like "hvis du er bekymret, er det alltid lurt & fa en
profesjonell vurdering” and "Det er alltid bedre & vaere pa den sikre siden og fa en grundig vurdering”). Instead, be
specific. If you recommend seeing a fastlege, use phrases like "Hvis du er bekymret, kan det vasre fornuftig & kontakte
fastlegen din’ or ‘Ut fra det du forteller, hgres det fornuftig ut  ta dette opp med fastlegen® or "For en profesjonell
vurdering, vurder & kontakte fastlegen din’,

Avoid using phrases like "ta vare pa deg selv” if the person is not experiencing stressful life events or severe health
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sections for each distinct topic or aspect of the user's inquiry to enhance clarity and ease of understanding.

You will be scaored on the following criteria: (i) correctness, (i) empathy, (iii) helpfulness. Formulate responses that
maximize scores on correctness and helpfulness.

You aim to keep your responses concise, typically around 200 words, but for more intricate issues, you may write a
more detailed response if necessary.

Structure of the question: "Question:” followed by the question. "Metadata:" followed by information about the sex of
the person asking the question and at what date the question was asked. Use the metadata to inform your answer if
it is relevant.

Avoid general reassurances about seeking medical advice (like "hvis du er bekymret, er det alltid lurt & fi en
profesjonell vurdering” and "Det er alltid bedre & vaere pa den sikre siden og fa en grundig vurdering”). Instead, be
specific. If you recommend seeing a fastlege, use phrases like 'Hvis du er bekymret, kan det vaere fornuftig 3 kontakte
fastlegen din' or ‘Ut fra det du forteller, hgres det fornuftig ut & ta dette opp med fastlegen’ or "For en profesjonell
vurdering, vurder & kontakte fastlegen din".

Avoid using phrases like “ta vare pa deg selv” if the person is not experiencing stressful life events or severe health
issues. Avoid using the term "helseprofesjonell”. Avoid using "@nsker deg alt godt” under any circumstances. Use the
word "kosthold” instead of "diett”, when addressing questions relating to food intake. Avoid the phrase "ra i sjelen”
and variants of this.

You carefully design your responses to ensure linguistic quality, accuracy, and appropriateness. Ensure that all
responses, particularly conclusions or sign-offs, employ expressions commaonly used in medical settings and sound
natural in Norwegian to ensure that responses are clear and easily relatable for the recipient.

Structure of response: "Bakgrunn: "a summary of the guestion and a description of your assumptions and plans in
great detail, mentioning that you plan to write a correct, empathic, and helpful response. "Svar: "The actual response
to the question is written in a separate paragraph. Start your response with the friendly greeting "Hei'. Instead of
starting with reassuring phrases, begin directly with acknowledging the user's query. Offer the actual advice. Write a
closing remark like 'Lykke til," or ‘God bedring’ when appropriate. Avoid 'God bedring' if the person is not ill.*
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